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2.3 Professional Relationships Among Federation Members

2.3.1 Definitions

 The professional relationships among members of the Saskatchewan Teachers’ Federation 
are based on roles and responsibilities defined in legislation, provincial and school division 
policies, Federation bylaws and codes, and provincial, local and inter-organizational 
agreements.

2.3.2 Beliefs

(1) Professional relationships within the school are vital to the teaching and learning 
environment.

(2) Principals and teachers are colleagues within the teaching profession who should work 
collegially to support professional practice.

(3) Principals have a distinctive role in enhancing professional relationships, empowering 
leadership within the school, and supporting teaching colleagues and other staff 
members experiencing or exploring change. 

(4) Professional relationships may form in diverse ways according to context.

(5) Therefore, teachers individually and collectively:

(a) Strive toward the principles of equity, fairness and collectivity in the distribution of 
workloads, resources and opportunities.

(b) Assume accountability for professional work and relationships.

(c) Acknowledge that membership in the Federation is a central and essential factor 
in the ongoing professional relationships among principals and teachers.

(d) Give common focus to teaching and student learning.

(e) Acknowledge individual and collective achievements.

(f) Trust in the integrity, support and collaboration of colleagues.

(g) Communicate in a timely, frank, open and respectful manner.

(2015)

2.4 Teacher Supervision and Evaluation

2.4.1 Definitions

 Supervision is a collaborative process by which principals observe and gather information 
in order to support, guide and provide professional growth opportunities for teachers. 

 Evaluation refers to formal processes that involve a point-in-time judgment and written 
appraisal by an employer of a teacher’s professional competence and effectiveness. 

2.4.2 Beliefs

(1) Teachers should embrace supervision and evaluation processes as opportunities for 
personal and professional reflection and growth.

(2) Supervision and evaluation of teachers is best conducted in a school and work 
environment characterized by:

(a) Respectful and mutually supportive relationships that cultivate trust among 
teachers, principals and out-of-scope administrators.

(b) Transparent, fair and unbiased practices and decision-making that reflect the 
principles of natural justice including due process and notice.

(c) Policies, supports and resources that encourage teachers in achieving their own 
personal and professional aspirations and in meeting the expectations of the 
employer.

(3) An effective teacher supervision process should:

(a) Include the individual teacher’s personal experiences, knowledge and aspirations 
for their professional practice.
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(b) Be conducted in collaboration with principals who possess the professional 
responsibility, qualifications and specialized training to identify the assistance and 
resources required to support the teacher’s success.

(c) Be complementary to other teacher supports and processes which foster effective 
teaching and learning as well as student and teacher success.

(4) An effective evaluation of a teacher’s practice and performance should:

(a) Be informed by observations and information gathered during supervision 
processes.

(b) Be conducted by out-of-scope administrators who possess the professional 
responsibility, qualifications and specialized training required to carry out such 
employee evaluations.

(c) Include a process for a teacher to be heard and to appeal the judgment should 
he or she believe necessary.

(5) Therefore, teachers individually and collectively:

(a) Advocate for the collaborative development of policies and processes to facilitate 
effective teacher supervision and evaluation.

(b) Model respectful communication and engagement in teacher supervision and 
employer evaluation processes.

(c) Advocate for access to professional growth opportunities for teachers, principals 
and out-of-scope administrators to further support carrying out their professional, 
supervisory and evaluative roles, respectively.

(2015)

2.5 Educational Accountability

2.5.1 Definition

 Educational accountability refers to the processes through which institutions and individuals 
demonstrate their responsibility to the public for their respective roles and duties in 
educational governance, funding, administration or practices. In turn, all sectors of the 
public share responsibility to support these institutions and individuals in the education of 
students.

2.5.2 Beliefs

(1) The focus of educational accountability is to strengthen teaching and learning.

(2) Teachers’ educational accountability is limited to their professional roles and duties.

(3) The teaching profession must be involved in decisions about educational accountability 
policies and procedures at all levels of the education system.

(4) Educational accountability processes must be sustainable and take into consideration 
the many demands on the time and energy of students and teachers.

(5) Teachers’ self-directed professional development, as well as the supports required 
to access these learning opportunities and resources, must be foundational to 
educational accountability processes.

(6) Educational accountability measures, data, reports and related information should be 
transparent.

(7) Educational accountability measures, data, reports and related information should 
focus on ways to strengthen teaching and learning, and not make comparisons among 
jurisdictions, school divisions, schools, administrators, teachers or students.

(8) Educational accountability measures, data, reports and related information should 
always include references to the various contexts that can affect teaching and 
learning, as identified by the teaching profession.

(1993; amended 2009)


